AD-760 488 1
A CULTURAL SELF-AWARENESS APPROACH
TO IMPROVING INTERCULTURAL COMMUNI-

CATION SKILLS 4

Alfred J. Kraemer

Human Resources Research Organization

Prepared for:

Office, Chief of Research and Developmernt (Army)

April 1973

DISTRIBUTED BY:

National Technical informatien Sefvice
U. S. DEPARTMENT OF COMMERCE

$28% Purt Roya! Noad, Springfield Va. 2215]




Professional
Paper

5.73
HumRRO-PP.5.73

AD 7o 0488

A Cultural Self-Awareness Approach to
Improving Intercultural Communication Skills

Alfred J. Kraemer

A
s U pg_:
3
Presented at the [P (rsn ‘Fﬁ{\!
Annual Meeting of the International e o
Studies Asociation ﬂ LFA S O
New York March 1973 ‘ ot
il e et
H ﬁuf ,‘:}

HUMAN RESOURCES RESEARCH ORGANIZATION
300 North Wsshington S.;eet e Alexandria, Virginia 22314

Approved for public release; distribution unimited.

April 1973

NAUON;L TECHNICAL
INFG RMAHON SERVICE

~ e )A .

Prepered for
Qffice of the Chisf of Resserch snd Develcpment

Dspartivient of the Armmy

Washington, D.C, 20310

w——  feor 1. T . ST U



r. - b e me -
i

L N k"

w3 wli Satn (3
RTEPN O

3T G ..

o LT UL PEPARY

............... LTl P ITEVE SN AP vy

BY J

_umig T SEL wo o SHEGAL

|

L

The rdduman Resources Research Organizaiion (HumRRO) it a non-

iniag and educstion. It is a continuation of The George Washington

|
!
j i Eoﬁt -;orporation established in 1969 to conduct research in the field of

n'versity Humar. Resources Research Office. HumRROs general purpose

to improve human performance, particularly in organizational settings,

through behavioral aud social science research, development, and consulta-
tion. HumRRO's mission in work performed under contraet with ihe
Department of the Army is to conduct research in the fields of training,
motivation and leadership.

The contents of this psper are not to bes construed as
an official Depertment of the Army position, unless so
designated by other authorized documents,

Published

- April 1973
by
HUMAN RESOURCES RESEARCH CRGANIZAT:ON

Y -

s & S -
R Woiih Washngion Swess

Alexandris, Vicginic 22314




Unclassifiad |
Secutll: Clessificatiosn )
t DOCUMENT CONTROL DATA-R & D .
\ (Security classification o. title body of sbelrect ai.d indczing annotmtion swist be entered when the overall tepnet 18 claasilied) .
1. ONIGINATING ACTIVITY (Corporele author) 28 AKSORT SECURI®Y TLASSIFICATICN
} Human Resources Kesearch Organization (HumRRQ) Ynclassified
390 North Washingcon Street 26 svous -
Alexandria, Virgivia 22314

3. REPOAT TITLE

A CULTURAL SELF-AWARENESS APPROACH TO IMPROVING

i INTERCULTURAL COMMUNICATION SKILLS
’ 4. 0CICMIPTIVE NOTES (Type of treoef and inclusive detes)
[ Professional Paper

8. AUTNOA(S) (Firet rame. middle inltial, last name)

Alfred J. Kraemer

6. REPOAY DATE 78, TOTAL NO. P’ PACLS 7h. N0 of REPI
April 1973 36 )7 12
{ 0. CORTAACT OA GRANT N0, 98, CHIGINATOR'S ACPORT NuUMl CRIS)
DAHC-19-73-C-0004 HumRRO-PP-5-73
b, PROILCT na.
2Q062107A745
¢ 8b. 0TS X ~CPORT %40.(8) (Any other Tumbars osv fned
this renoet)
d.
} F10. GISTRIBUTION STATEMENT

Approved for public release; distributior unlimited.

At s A et e e e

Vi SPPLTMINTARY NoTEs Pragsented at Annual Meot- [ia, sponaelint wiciTaRy acti

ng, International Studies Association, N ffice, Ch1e§ of -<arch and Developrent
ork, March 1973. HumRRO Division No. 7 .°P§?"‘f“"‘t OF B o
S'ogi.ﬁl"Sci nce), Alexandria, Virginia ashirgion, D.C 20310

. I'Y

Ccrmuni cation between persons of differing cultural backgrounds can be hindered by
culturally-conditioned assumptions that they make about each other's cognitionms.

An exercise was designed to reduce this effect through increased cultural self-
awareness. It involves participants in analyzing video recordings of staged
"excerpts' from intercultural dialogues that contain subtle manifestations of
cultural influences present in American society, The participants learn how to
recognize such manifestations. This d:fficult process is facilitated by grouping
the excerpts into sequences, and having each sequence show several manifer tations
of the same cultural influence, while noncultural! influences are being varied from
excerpt to excerpt. In cach sequenc: the cultural influence is a common clement
gradually brought inte focus,
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PREFATORY NOTE

This paper was presented by Ur. KXraemer at .»
Annuai Meeting of the International Stuc:s Association .n
New York, March 15-17, 1973.

The paper reports on the development of a cultural
self-awareness exercise developed to improve instructior: in
intercultural communication skills. The work was per-
formed for the Department of the Army by the Human
Resources Research Organization Division No. 7 (Social
Science), Alexandria, Virginia, undes Work Unit COPE,
Development of a Method for Training Military Personnel
for Interaction With Foreign Nationals.
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A Culturai Self-Awareness Approack to
Improving Intercultural Communication Skills

Alfred J. Kraemer

BACKGROUND

Much of the international work in which Americans are involved requires them to
interact, on a fairly regular basis, with host nationals overseas, or with foreign officials
and visitors in the United States. Some examples of this work are the kinds of jobs
performed overseas by most technical advisors, foreign service personnel, teachers, and
community development workers, or in the United States by advisors to foreign students.
One requirement that is common to most of these activities is that the Americans be aole
to communicate with persons who have, in many cases, groiwvn up in a culturai environ-
ment differing considerably from that prevailing in the United States.

Much has been written about the fact that cultural difie-ences between people make
it more difficult for them to communicate with each other (1). Numerous programs
aimed at preparing Amerr.ans for this difficulty are in existence. The work to be
described was an effort to develop an exercise that would improve the effectiveness of
such programs, and that could readily be incorporated into ihem.

Working Hypotheses

\Yhen persons communijcate with each other, or when thzy attempt to do sc, each
mekes certain assumptions about ihe cognitions' of the otier. They may make these
assumptions knowingly or, more frequently, without awareness. Ease of communication
between people is partially determined by the extent to which these assumptions are
correct. When false assumptions about exch other interfere - it~ communication between
individuals, they may perceive it immediately, or they may d.scover it later. Ofien they
never become aware of it,

Probably the most common assumptions that persons it an enccunter make about
each other’s cognitions are assumptions involving projectes rog:itive similarity—when
they assume that the other person’s cognitions are similar to what their own would be if
they were in the other’s place. Since cognitions are based “irgely on expetience, the
validity of assumptions of this type—and consequently ease of communication—should
depend largely on the degree to which the persons’ experier s are similar. Witness the
ease with which identical twins communicate with each otti»r, and the difficulties in
communication experienced by pessons who differ considerably in some important
aspects of their experieiice, such as age, income, level ¢! sducation, or the type of
geographical environment to whici, they kave become accuston:ed.

These kinds of differences, however, are often minilrse in encounters between
Americans and persons of ‘“wer nationalities. It would be a ture occurrence to have an
old Thai peasant and a yousng Wall Street hanker trying to coxmunirate with each other.
More typical are encour:ers involving persons who are sini: lar in age. education, and

"The term “cognition™ is used here very broadly to refer io ‘'ne processes of perzewing,
recognizing, concewing, udging, and reasnming (2), and to a person’s v -iu 3, assumptions, ideas, welieds,
and modes of thouzht (3).




oveupation, and who differ primarily in their cultural background. In such cases, cultural
differences can be expected to assume a much greater importance than the other factors
in contributing to false assumptions involving projected cognitive similarity.

As Hartley and Hartley (4) have noted, the effects of cultural conditioning are
sometimes so pervasive that people whose experience has been limited to the norms of
their own culture simply cannot understand a communication based on a different set
of norms. To this should be added that they also cannot understand why a “self-evident™
rommunication from them cannot be comprehended by others.

An lHlustration

The following example will illustrate the ideas presented so far. It is an excerpt from
the chary Rept by a young American computer engineer while he was-the captain of the
United States ping-pong team during its visit to China in 1971. He wrote:

“I seemed to have scme kind of a communications gap with many of the
Chinese 1 met. | had a number of talks, for example, with our interpreter, but
we sometimes had difficulty getting through to each other. He spoke excellent
English, and 1 used very simple words, but he often apologized and said I
should get a better interpreter because ‘I just don’t understand what you sre
saying.’ I used words l:ke ‘individual’ and ‘unique’. They are words he knows,
but he couldn’t relate them to the idea of doing what you want to do. ‘Do
what I want to do?’ one puzzled Chinese asked me. He looked ternbly
confused, as if to say: ‘How do you do that?’ I guess in China you have to do
what the cl:airman tells you to do and then everything is cool and hanpy.”?

Several things should he noted at once. The two persons in the encounter are of the
same sex znd are similar in age and level of education. The Chinese was a 26-year old
university graduate and, being zn interpreter, probably spoke English as well a: almost
any Chinese. it is not known what exact question asked by the American prompted the
question “De what 1 want to do?’ However, the American recalls that the exchange
occurred during a discussion of vocational choice and of whetlhier or n2t one should
always follow a leader’s orders.?

Let us suppose that the American’s question was something like, “But what dc you
want to do?” asked by him after hearing the Chinese describe his vocational interests in
terms of how he might best serve the state. Note that the American had a ready-made
explanation for the puzzlement of the Chinese: “! guess in China you have to do what
the chairman tells you to do and then everything is cool and happy.” This explanation
seems to downgrade the intellectual level of the interpreter, as well as that of the Chinese
people in general. He is, in the eyes of the American, a lesser person for not a serting his
own individuality. The American’s reaction does not suggest any doubt that his question
had the same meaning for the interpreter as it did for him. For bow couid anyone
speaking English that well not understand such a simmple question? However. the
apparently simple question “*But what do you want to do?" implies certain assumptions
by the American abou! the cognitions of the Chinese interpreter, ramely, that the latter

Doat . sl memao i Aeeil O 107 . icsi
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Ipersonal communication from Mr. Jack Howard, the American in the encounter.
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understood and valued the idea of individual choice—assumptions likely to be unwar-
ranted because individualism, as known in American society, is neither well understood
nor valued among the Chinese.?

What should the American have done, once he had asked the question and observed
the puzzlement of the Chinese? At the very least, suspend judgment. And had he
recognized, upon reflection, the implicit assumption he had made, a suspension of
judgment on his part would have been more likely. Probahly no harm resulted from the
failure in communication illustrated in this example since the American retvrned home
after a few days. But had this been the beginning of a tour of duty, during which he
would have met regularly with this Chinese, the early disparagement of the latter could
have adversely affected future enrounters between the two.

The Need for Cultural Self-Awareness

The existence of these kinds of difficulties in intercultural communication is gen-
erally recognized by designers of so-called *‘area training” programs. These programs are
intended to prepare Americans for overseas acsignments requiring interaction with host
nationals. But the usual approach to such training is ethnocentric and too abstract;
ethnocentric, because the focus is on the “foreign’ culture and its “pecuhar” character-
istics; too abstract, because the culture is usually described at the anthropological or
socinlogical level, rather thai: at the level of the individual.

The students may learn what the values of a society are, but not be able to
recognize the influence of these values when they encounter the specific cognitions and
behaviors of a host national. The same may be said about approaches based upon the
idea the:t knowledge of one’s own culture should make it easier to interact with members
of another culture. Here again, one may know one’s own culture in terms of abstractions
and generalities, but not reccgrize their manifestations in one’s cognitions and behavior.
As Reisman has so aptly noted from his observations of Peace Corps Volunteers, “‘their
real cniture shock came at the discovery of how ‘American’ they were” in spite of their
professed rejection of certain American values (5, p. 39).

Out of the foregoing considestions evolved the conviction that peopie’s effective-
ness in intercultural communication could be improved by developing their cultural
self-awareness—that is, their ability to recognize cultural influences in their own cog-
nitions. The development of this ability should have several bereficial results. It should
enhance people’s skill at diagnosing difficulties in intercultural communication. If they
come away from an intercultural encounter with a feeling that communication was poor,
they would be able to examine the conversation from the point of view »f discovering
what cultural elements in their own cognitions led them to make false assumnpuions about
the cogniticns of the other person.

Ordinarily one’s reaction to not being able to communicate what seems to be a
self-eviden . idea is to spueculate on what shoricomings of the other person might explain
the unexpected difficulty. This may be useful in ore’s own culture where false assump-
tions about anolher peison’s cognitions are more likely to have a psychological basis. In
an intercultural situation, however, the search for psychological explanations can have
unfortunate results—unless one jis an expert on the host culture. The nonexpert is likely
te come up with explanations that are not only not valid, but that falsely attribute
defic¢ivncies in character or intellect to the other person.

4%his example was thown to abont 150 Americars with some international experience. Many of
them were certain that the Chinese und2rstood the American only too well, and that he pretended to be
puzzled because it was politically vnsafe for hiny to apeak his mind. Others, also certain that the Chinese
understood the American's question, interpreted his puzziement to mean “How could anyone possibly
do what he wants to do under present coiditions?”

- v
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At the very least, the ability should help make it easier to suspend judgment when
one is confronted by behavior that appears odd. For the cultural elements in one’s own
cognitions will now be suspected of having caused one’s perception of oddness in the
behavior of the other person.

Some intercultural encounters are isolated occurrences, such as a meeting between a
“gond-will” hostess and a foreign visitor arvivirg at an airport. But the important ones are
usually part of more or less continuous relatio: Jiiips which often last as long as the
overseas tour cf duty by tlie Americar, or the U.S. tow: of a foreign national. Under
such circumstances suspension of judrment aind subsequent diagnosis are very usefnl,
because the next meeting offers an opportunity to try to correct previous
misunderstandings.

Another beneficial result should be greater awareness of one’s ignorance of the other
culture, and a corresponding increase in motivation to learn more about it. For example,
as long as one assumes that a particular thought pattern is universal {under given
circumstances}, one has no reason to look for a culiural variation. Recognition of its
cultural aspects shouid result in awareness that it may not be shared to the same extent
in the other culture, and should arouse curiosity as to the nature of its variation there.

However, learnuig to recognize subtle manifestations of this variation among host
nationals is something difficult to accomplish in stateside training—particularly if there
are no nationals from the eventual host country in the program. The ideal place for
learning about the host culture is én the host country. However, predeparture training of
the kind to he described can be an effective proparation for in-country learning.

A case in point is the way Americans tend to think of themselves and others in
connection with their occupations. That tendency could manifest itself in a question such
as “What kind of work do you do?”” that one American might ask another just after they
nave been introduced at a social gathering. That kind of question is a manifestation of
the idva that people are primarily known by their work and their achievements—an idea
not equally common in other cultures.

Having discovered in training how their way of thirnkisg and tatking about them-
selves is culturally influenced, Americans abroad would be more likely to pay close
attention to the way host nationals think and talk about themselves. They might listen
carefully to an exchange between host nationals who have just met for the first time.
What might o:herwise have been thought of as an insiginficant event is now recognized as
an opportunity to learn. Thus, apart from its contribution to effectiveness in communi-
cation, the ability tc recognize cultural aspects of one’s own cognitions can serve as a
stimulus and as a conceptual tool for learning the host culture.

DEVELOPMENT OF THE EXERCISE

Preliminary research was conducted in which video recordings were made of simu-
lated intercultaral encounters. These were role-piaying encounters in which an American
and a foreign actor pretendad to meet in the context of a work situation in an imaginary
foreign country. {The design of the encounters was a new version of an earlier .wodel
desenibesd by Stewart, Damelian, and Foster (6), which did not allow for universal values
and. therefose, contiuned sharper but less plausible cuiteral contrasts.) The actor had
been trained 1o play the role of a host national in such a way as to reflect culturai
influences that were in plausible contrast to certain influences prevailing in American
aneiety.

€. e . - . "J
TDescapuons o iitese alueive e he found in the writinge of DuBois (7)), Fuchs (&) and

Waltiame (3), and 1 the collection of wnitings edited by McGiffert (10).




About 80 persons participated in this research. They were military officers, foreizn
service personnel, college students, and businessmen. The work situations were such that
the participants could readily imagine uctually being in them.

During playbacks of che recordings most role-players could recognize only che very
obwious manifestations of cultural influences in themselves, in spite of the clues provided
oy the behavior of the actor. When their attention was drawn to less obvious manifesta-
tions by asking them to explain a given thought pattern, or a particular way of expressing
it, the reasons given were almost invariably in terms of what they perceived to be the
constraints of the situation (the imaginary one, as well as the role-playing situation), or in
terms of their individual uniqueness (I guess that’s just the way | am, that’s me™).

The recordings were also shown te persons who were interested in the research,
including fellew psychologists, and others concerned with improving training for overseas
assignments. With rare exceptions, their ability to recognize cultural influences in the
Americans’ behavior did not seem much greater. Again, the focus was mostly on the
individual characteristics of the role-player and on assumed situational constrainis. As
French has noted, “in certain contexts, all behavioral scientists know that we too ‘have a
culture,” Far less frequently is this culture made part of explanations of our own
behavior. It is a function of the culture bondage we all share that we ‘forget’ our own
culture, even after having kecome intellectually convinced of iis existence.” (11, p.
420).

The difficuliy in recognizing the influences of one’s own culture does not seem to
pe caused mainly by lack of knowledge that there are certain influences thai aic not
universal. (Reading a book on American culture would rot h:lp much.) Instead. the
difficulty appears to result primarily from the fact that these influences manifest them-
selves only in combination with other influences, such as education, age, occupatior, role,
gro. - membership, or situational constraints. In addition, most people rarely have any
need or opportunity to learn to recognize the influences of their own culture, while
learning to recognize the other influences is part of the socialization process.’

The observations made during the preliminary research led to certain considerations
concerning the design of a learning experience that would develop one’s cultural seif-
awareness. First, it seemed evident that it should be an experience in which one is
confronted by behavior that could eusily be one’s own.® Second, the experience should
be structured in such a way that oie would learn to perceive cultural influences in spite
of the presence of other influences. Third, it should invoive the leamers actively in the
learning process. They should actually be practicing the analytic behavior required for the
recognition of cultural influences.

These considerations led to the design of a small-group exercise in which participants
are shown video recordings of staged segrments of conversations between an American
working overseas and a host national. The roles are played by actors, and the dialogue
follows a script. The segments appear to be excerpts from recordings cf spontaneous
conversations, but only these excerpts were written and produced. Each shows at least
one manifestation of a cultural infiuence in what the American is saying, or in the way it
is said.

“Permission to reprint copyrighted material geanted hy McGraw-Hill Beok Company.

"In behavioristic teems, learning to ‘“recugnize the influences ol their owo culture” refers to
learning discriminative verbal responscs te certzin charscteristics of Amerscans (including eneself), In the
language of attribution theory, it refers to a change in one's perception of the causality attributad to
these charaeteristios,

M idealiy, prosuns shouid be conironted by thair own hehasior. However, a teciinique that would
accomplish this would be too expensive for most training programes,




The excerpts are grouped into sequences, with each sequence showing several
different manifestations of a given cuitural influence, while the other influences vary
from excerpt to excerpt. Thus, in any ons sequence, a cultural influence is a common
element that is gradually brought into focus. Participants in the #xercise view one excerpt
at a time. After each one, they try to form a tentative hypothesis—in writing—as to the
cultural influence (or influences) reflecied in what the American is saying. They then
discuss their hypotheses. Their task is to learn how to discover the common cultural
element in each sequence. The instructor’s function is to facilitate the learning process.’

Selection of Cuitural Influences

No research couid be conducted to determine empiricaity what aspents of American
culture sheuld be mcluded in the exercise. That would have required an additional major
project. Furthermore, no previous research suggested which aspects should be selected.
For these reasons, the selection was arbitrary, but, there were several considerations that
affected the final choice.

First, it seemed self-evilent that weli-known pervasive cultural values should be
included, such as egalitarianism, individualism, and universalism. Second, it seemed appro-
priate to exclude certain cuitural influences that might be considered less likely to come
into play in the course of official duty overseas, such as those related to courtship,
marriage, and scxual relations. Third, it seemed useful to include elements that are quite
pervasive, although generally not recognized as cultural. In this category are aspects of
decision-making processes. Fourth, it seemed useful to include concepts that come into
play—almost by definition—in certain kinds of overseas jobs, such as the concept of
self-help. Finally, aspects usually referverl to as “customs and habits™ were omitted. The
fact that these are not universal is readily recognized by most educated persons.

It should be noted that it is not the purpose of the exercise to transmit knowledge
of the existence of these aspects. In fact, it is assumed that participants who are not
aiready aware of the existence of certain pervasive cultural elements in American society
wotld benefit little from the exercise. it wouid be too difficult for them. (Unfortunately,
they are unlikely to recognize this fact, because the manifest content of the excerpts is
deceptively simple and therefore readily understandable to them.) Nor is the purpose to
transmit knowledge of the selected manifestations of these s<pects. They are but a
minute sample of all the possibilities. The purpcse of the exvrcise is to develop the
participant’s ability to recognize a great variety of manifestations of these cultural
influences, not just the few that appear in the excerpts.

The following aspects of American culture were selected:
Individualism.
Egalitarianism,
Action grientation,
Perception of interpersonal encounters primarily in terms of their utility.
Downgrading of the social significance of such encounters.

The behef that the application of a rule, regulation, ¢r law should not be
influenced by the nature of the relationship between thie person applying it and
the 1 erson to whom it is applied.

Definition  of persons (including oneself) in terms of their work and
achievements.

“A detailed deocription of the proceslure to be foliowed during the exercise will be centained in
ar instructor’s handhook now in preparation.

datemli
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The belief that the people to be affected by a decision should have a voice in !
the decisicn-making process. ‘

The preference for a mode of decision making that involves evaluation of the
consequences of alternative courses of action. !

The belief that competitior is a good way of motivating neople. ‘

The belief that there must be differences in “goodness™ between various ways
of doing something, that these aifferences can be determined, that a chaice
<an and should be made on the basis of such differences, and that the chosen
alternative can be implemented.

The belief that knowledge gained through observation is superior to knowledge
gained in other ways.

Unnecessary guantification.

Placing a higher value on the utility of things than on their aesthetic aspects.
Problem orientaticn.

The belief that t™oughts cannot influence events.

Reasoning in terms of probability.

Impatience.

The tendency to make comparative judgments.

The willingness to offer one’s services for the beuefit of “the common good.”
The betief in the existence of a behavior pattern called “seif-help.”

The use of absurd suppositions to elicii ideas from other persons.

Tre order in which these aspecis are listed here is not the order in which they are
shown in the exercise.!'® The order was changed so that readers who might view the
recordings could stiil have at least some of the experience they would have as participants
in the exercise. Actually, some loss cf that experience results from the mere knowicdge
of the contents of the list, which participants do not have. For them the task is
scmewhat like solving a crossword puzzte. Knowing ine contents of the list in the proper
order would make the experience of viewing the recordings iike looking at a puzzie that
has already been solved. Of course, participants need not use the same labeling or
ghrasing that appears in the jist. Their own way of expressing the idea is sufficient—
perhaps better. Some will have difficuity in expressing thewr discovery of a cultural
infleence in any kind of colierent statement.

No attempt was made to select muiually exclusive cultural aspects of American
society. To do so would have resulted 1n a very short list of aspects at a very high level
of abstraction, such as the five value orientations described by Klickhohn and Strodbeck
(12). An effort was made to select aspects acress the entire range of level of abstraction.
As a resuit, while the term *“manifestation” has been used to refer to a particular way in
which an aspect might manifest itself (as shown in an excerpt), some of the aspects may
themselves be thought of as marifestations of a higher order aspect, that is, one that is
conceptualized at a higher level of abstraction.!’

The selection of these aspects of American culture for the exercise does not, of
course, imply that they are present only in American society, or that they influence all

'No resrarch was done to determine what relationship mught exist between the order of
presenttaticn and the elfectiveiiess of the exercize.

ViThis may ba an unpardonable a 19 the sericus wiudeni of welture, hut 32 scome to he of no
consequence as far as the purpose of the exercise is concerner’
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Americans to the same degree. It is assumed, however, that their variability within
Americen society is smaller than their variability among the nations of the world. '?

Empirical eviconce for this assumption is no. available for cach aspect on the list.
Research that wouid support or refute it has not. been conducted in each case. However,
the author takes the view that the burden of proof is on those who assert that a given
aspect is universai. In the absence of empirical evidence, and when no logical argument
can bre made for universality, the assumption of culiural variation seems to be the better
working hypothesis,

For persons participating in the exercise, the question of proof should be irrelevant.
Much more difficulty in ccrmnunication can be expected to resuit from false assumptions
of universality than lrom false assumptions of cultural variation. With respect to the
question of variation within American society, some participants in the exercise may weli
feel that a particular aspect manifests itself only rarely in their own cognitions. If so,
they can simply follow the dictum “If the shoe doesn’t fit, don't wear it!"”

Construction of Dialogue Excerpts

The following requirements influenced the writing of the excerpts:

(1) The excerpts should give the impression of having been taken frem ongoing
caonversatiouns,

{2) Thece conversations should involve Americans of various occupations who
are working overseas. (The military, the Foreign Service, the Peace Corps, and the oil
business were selected.)

{3) The manifest content of the excerpts should make sense to the audience
without connecting narrative.

{4} The manifest content should be plausible.

{5) The utterances of the host aational shoukd provite clues (i.e., indications of
conirasting cultural influences) that would help the participant discover cultural
influences in the Americans’ cognitions. (The requirement for plausibility prevented this
from being done in all cases.)

(6) There should be a clue-providing utterance by the host national at or near
the end of the excerpt. This would make it possible to vary the levet of difficulty of the
excrcise by either including or excluding these utterances. (Again, the requirement for
plausibility prevented this from being done ir all cases.)

(7Y There sheuld be a sufficient amount of manifest content in ecach excerpt to
serve as a distracting elemeni, as would often be the case in real-life dialogue.

(8) In each sequence, the behavior cof the Americans should show a variety of
inanifestations of the same cultural influence. 3

it did not seen: desirable, and it would in fact have been very difiicult, to have each
excerpt contain a manifestauion of only one cuitural influence. To attempt to do so
would have caused each excerpt to be so brief, that in most cases the manifest content
would not have made sense without intrcductory narrative. The reason for this difficuity
is that a single cognition often contains more than one cuitural element.'? Consequently,
some excervts could have been placed in a sequence other than the one in which they
appear.

The following excerpt illustrares row the regairements just listed influenced its
construction. The context is a cunversation between a Linrutenant Colonel Konda, the

37 The statistica! definition of “cultural influence’” implied by this statrment was found to be
more readily comprehiensib ‘o participanis in the exercise than various anthropologicsl definitions of
culture,

XA similar difficulty wac exnerienced by Mluckhohan and Sirodoeck (L) in the construction of
itrms for their value orizniation schedule.




Deputy Director of Instruction at the host-country military academy, and a Major Smith
who serves as an advisor at the academy.
Smith: No, no thank you, sir. I think I'd better be getting back to my office.
Konda: Yes, this has been a good meeting, Major Smith.

Smith: Yes, sir, it has. I think we've had a very good discussion. I understand
your situation much better now. Your explanations were every helpful.

Konrda: Yes, yes, a gcod meeting. We had a good talk, y2s. We like your ideas,
yes. You must visit again,

Smith: Well, sir, I'm always glad to be of some help. Perhaps we could get
together when I receive the materials from West Point. I could bring
them over and show them to you.]'*

Xonda: Ah, Major Smith, why wait for the materials?

The first two lines' S tell the audience that the excerpt is taken from the final part
of the conversation. The next two lines contain distracting elements. Smith’s lzst line
reflects a cultural influence that is commen to all excerpts in the sequence, namely, the
downgrading of the social significance of interpersonal encounters. The key sentence is
“Perhaps we could get together when I receive the materials from West Point.” It reflects
Smith’s idea of making his next encounter with Konda contingent upon the existence of
a work-related reason for getting together. He implies that he does not see much value in
getting together without such a reason. Konda's last line provides a clue without which
the discovery of the cultural influence becomes much more difficuls. If this excerpt is
shown first in the sequence, viewers can, of course, form only a ten:ative hypothesis as
to the common cultural influence that they will be trying to discover in the sequence.

The foilowing is another example from the same sequence. The context is a
conversation hetween a Mr. Konda who is in charge of the provincial office of the
Ministry of Education, and a Mr. Smith, an American oil company executive, who will be
in charge of the trairing center at a new refinery being constructed by the company near
the provincial capital. Smith is concerned about getting applicants for the training
program who have a minimum level of education. He meets with Konda to discuss this.

Konda: Yes. Next time you come, we can do that,

Smith: Weli, thic has been a very useful meeting.

Konda: Yes, yes, we are happy that you could be with us. And now, betore
you go, Mr. Smith, you must meet the other men in my department.
They know ahout your oil company building this new refinery, yes,
yes. | will go with you and you will meet them.

Smith: Well, thank you. That’s very kind of you. | hope it won't be too much
trouble. ]

Konda: Troubie?

Smith: I mean, I don’t want to take up too mwuch of your time.

Some of the excerple are considerably more difficult than these two examples. A
higher level of difficulty is illustrated in the following excerpt from another sequence.
The sequence is relatively easy since the cultural infiuence is well known. The context is
the same as that of the last example.

Smith: But we want to be sure that only the best qualified men get bired.

Konda: Yes, you n:ust have good men, of course.

Smith: Yes, that's why we have te have the interviews and the tests.

Konda: I see. Ard how will you know which are the good wen?

"4Fhe bracket in thic and the following examples indicates where the plazirg of the dialogue
wouid be siopped o incicane the difficully of the excerpt.
15 4Line refers to everything said by one actor without interruption,
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Smith: Well, we'll interview only those who do well on the tests, of course.]
Konda: | see. But how can a man do well in the tesi when you have not yet
hired him?

The video recordings contain 138 excerpts. Most of the 21 sequences contain seven
excerpts each. The average length of the excerpts is less than a minute. The difficulty of
the exercise may be increased not only by omitting clue lines, but also by omitting the
easiest excerpts in each sequence.

Summary of Trial Administrations

At successive stages during the deveiopment of the exercise, portions of the recorded
materiai were used in smali-group settings with about 300 military officers, foreign service
personnel, and businessmen. This was dGone to (a) determine the feasibility of the
approach, (b) discover flaws in the excerpts that had to be corrected, (c) develop the
instructional procedure, (d)cetermine the appropriate level of difficulty, and (e) experi-
ment with various techniques of overcoming resistance to the learming experience. The
following is a summary of what was learned during these trials.' ¢

Plausibility. In spite of the fact that the video recordings show staged performances,
most viewers perceived the dialogue as natural and spontaneous rather than theatrical.
Some of the groups were not told unti! after the exercise that the performances had been
staged. Instead they were led to believe they would see excerpts from spontaneous
conversations that had occurred during role-playing encounters. At the completion of the
exercise almost all the participants in these groups thought what they had seen was
unrehearsed. Only a few were not sure. This is important because participants are more
likely to accept the performances as plausible if they do not seem staged—even when
they know that they are.

Gronp Homogeneity. An important reguirement fer the conduct of the exercise is
that the participants’ existing tevel of cultural self-awareness be similar. A great disparity
makes it impossible to find an appropriate level of difficulty for them. Participants for
whom the level is too low have too litile opporturity to iearn, others for whom it is tco
high may get frustrated and aggressive. Unfortunately cultural self-awareness does not
seem to be related to the criteria according to which persons are grouped together in
programs of instruction for Americans going overseas, It thus becomes nccessary to make
up new groups to conduct the exercise successfully. The cultural self-awaveness test
developed to evaluate the effectiveness of the vxe:cise could be used for this purpose.

Prerequisites. The exercise is intended for use with persons who have certain
minimum levels of intellectual ability and social science education. Just what these
minimeaum levels are remains to be determined. Uniike students who have mistakenly
entered a calculus class when they should be in a beginning algebra course, participants in
the exercise may not realize for some time that they are out of place. This can happen
because the manifest content of the excerpts is readily understandable to everyone who
might be a participant.

Resistance to the Learning Experience. Negative reactions by at least one member of
the group, usually in the form of uarelevent criticisms, are nor. uncommon. There may be
particinants who consider themselves quite sensitive to cuitural differences but who,
contrary to their expectation, find the exercise more difficult than most other persons in
the group. This uncomfortable experience can result in disruptive behavior on their part.
They may vehemently question the plausibility of the manifest content of some excerpts,
or they may insist that the common cultural aspect of the Americaas’ behavicr in a given

Y6 A cumgicie account, incindiy; recommended procetures and technmues, and a detailed descrip-
ton of the cultural ampects of each excerpt, will be published in the nstructor’s handbook now in
preparation.
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sequence is universal. Some participa.ts inay react negatively because they cannot accept
the fact that their own ideas and behavior are subject to influences over whick they have
no control. That reaction itself is undoubtedly determined, at least in part, by cultursal
influences.

Duration. The exercise, when properly conducted, lasts ahout two days. Usually
only four or five excerpts per sequence should be used. The preparation of a group of
instructors for conducting the exercise takes about three days. assuming they have a
social science background, intercuitural experience, and know how to conduct small-
group instruction,

Evaiuvation of Exercise

Does perticipation in the exercise actually increase one’s cultursl self-awareness? This
question could not readily be answered because no instrument fcr measuring cuitural
self-awareness was in existence. Such an instrumeant was theref re developed. It is a
paper-and-pencil test in which respondents have to identify sultle manifestations of
cuitural influences, which they presumably share. They are shown a series of statements
each of which gives them four items of information about a person (or persons) whose
nationality ihey do not know. They are asked to indicate which =f the four seems the
best availahle clue that the person(s) could be American. The following are two such
slatements from the test.

A man and his eight-year old son have just been seated at a table in a
restaurant.
(a) The father starts to read the menu he was handed and notices the
prices.
{b) The son wonders why he did not get a mienu also.
{c) Later, the father motions to the waiter to come and take the order.
(d) As the father gives the order, he points to the places on the menu where
the food he is ordering is listed.
An engineer serving as a consultant is asked for his opinion of a new model
pump being considered for use in an irrigation project. He replies:
{a) “Many good things have been said about this pump.
(b) And the literature on it indicates that the design is excellent.
(c) Its manufacturer has a good reputation.
(d) But I have not actually seen it in operation.”

Research is under way to determine the validity of the test. An experimental
administration of the exercise will be conducied using the test as a criterion measure.

Participation in the exercise is unlikely to have a noticeable tong-range effect on the
bhehavior of the participants, if they do not practice what they have learned. Fortunately.
the opportunities for practice are unlimited—even if the participants never leave the
United States. For they are surrounded, particularly in their respective organizations, by a
rich array of subtle manifestations of their own culture. The mass media, of co wse,
provide another excellent source. In any case, they can always practice on themselves.
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